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1 Programs for Students with Additional Needs 

The ultimate aim of the educational journey at the Sophia Mundi School is the formation of young 
adults who can think, judge and act freely and responsibly through their strength of individuality and 
intercultural understanding (SMSS Mission Statement). Sophia Mundi strives for a diversity that 
enriches the mix of perspectives from which life is viewed and tested within a community of shared 
values and that broadens the perspectives of individuals within the community. Diversity must occur 
within a framework of shared core values. Sophia Mundi seeks to include people of different races, 
ethnicities, faiths, socioeconomic circumstances and education backgrounds. The school will 
implement strategies, policies and practices to ensure the fair and equitable treatment of all 
students.  

Therefore, the school desires to create safe learning environments where all students have access to 
the curriculum, can be engaged in learning and can demonstrate what they have learned. This can 
only be successfully achieved in a culture of collaboration, mutual respect, support and problem 
solving. To this end, the school has developed the following manual to assist students, staff and 
parents to identify and support those children with additional needs.  

Relevant Stakeholders include:  

• The student 

• Parents/Guardians 

• Support Education Staff  

• Educational Staff  

• Management and Pedagogical Teams 

• Board of Directors  

1.1 An education for all students 
All teachers are obliged under the Disability Standards for Education 2005 (Commonwealth of 
Australia, 2006) (the Standards) to ensure that all students with a disability are able to participate in 
the Australian Curriculum on the same basis as their peers through rigorous, meaningful and 
dignified learning programs. It applies to all educational settings and contexts, including educational 
support lessons. 

The Disability Discrimination Act 1992 and the Standards are intended to give students with a 
disability the same rights as other students, including the right to education and training ‘on the 
same basis’ as students without disability.  Sophia Mundi is committed to providing an education for 
all students that meets the Disability Standards for Education 2005 (Commonwealth of Australia, 
2006) (the Standards) and the Disability Discrimination Act 1992. 

The Standards apply to education providers, including Principals, schools and teachers. Principals and 
schools can meet their obligations under the Standards by giving consideration to ‘reasonable 
adjustments’ to ensure that students with disability are provided with opportunities to participate in 
education and training on the same basis as students without disability. Before any adjustments are 
made, consultation takes place between the school, student, and parents or carers. 
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1.2 ‘On the same basis’  
Sophia Mundi is committed to providing educational opportunities on the same basis for all enrolled 
students.  

• ‘On the same basis’ means that a student with disability should have access to the same 
opportunities and choices in their education that are available to a student without 
disability. 

• ‘On the same basis’ means that students with disability are entitled to rigorous, relevant 
and engaging learning opportunities drawn from the school’s curriculum and set in age-
equivalent learning contexts. 

• ‘On the same basis’ does not mean that every student has the same experience but that 
they are entitled to equitable opportunities and choices to access age-equivalent content 
from all learning areas of the school’s curriculum. 

• ‘On the same basis’ means that while all students will access age-equivalent content, the 
way in which they access it and the focus of their learning may vary according to their 
individual learning needs, strengths, goals and interests. 

1.3 The process of consultation  
• Sophia Mundi ensures there is a team of people who have significant knowledge and 

understanding of the student, including the student where appropriate and their family 
members or carers. 

• ‘Consultation’ can involve the Principal, class teacher/guardian, and support teachers, 
school welfare personnel, parents, the student (where appropriate) and can include the  

1.4 Adjustments  
An ‘adjustment’ is a measure or action taken to assist a student with additional needs to 
participate in education and training on the same basis as other students. Drawing from 
learning area content at different levels along the Foundation/Prep to Year 10 sequence to 
personalise age-equivalent learning area content. Examples of adjustments include: 

Teach targeted literacy and numeracy skills, identified for an individual or group of students 
by providing pictorial rather than written instructions. 
 
Aligning individual learning goals with age-equivalent learning area content. 

• A greater emphasis on Literacy, Numeracy and Personal and social capability, which 
represent the essential skills that all students need in order to become successful 
learners at school and in their lives beyond school. 

• Teachers can use these capabilities to align with individual learning goals such as 
communication or social skills and plan for multiple opportunities to develop these 
skills across the school day. In the context, for example, in a class 7 science lesson, 
the goal may be for a student to take part for a short period of time in a guided 
investigation and may respond to questions, using their developing communication 
skills. 

• An ‘adjustment’ is reasonable if it achieves this purpose while taking into account the 
student’s learning needs and balancing the interests of all parties affected, including 
the student with disability, the school, staff and other students. 

• The process of consultation outlined above is an integral part of ensuring teachers at 
Sophia Mundi are meeting their obligations in relation to ‘reasonable adjustments’. 
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1.5 Other Terminology 

1.5.1 Inclusion 
“An ongoing process that increases access and engagement in learning for all students by 
identifying and removing barriers…It is facilitated in a culture of collaboration, mutual 
respect, support and problem solving involving the whole school community” (International 
Baccalaureate Organisation, 2020, p. 2). Inclusion is supported by four key principles of 
teaching that promote equal access to the curriculum. They include;  

Affirming identity and building self esteem 

• Valuing prior knowledge-prior knowledge is the foundation on which we develop 
new learning. We do not assume that all students share the same previous learning 
or will be able to demonstrate learning in the same way.  

• Scaffolding-at its heart, this is intended to develop student independence. Smaller 
steps are put in place to help the learner work towards mastery, which being able to 
access feedback and assistance at all stages. This includes a variety of practices, 
including chunking, visual aids, graphic organisers and templates.  

• Extending learning- to extend learning for all students, a variety of methods may be 
employed, including differentiation, designing optimal learning environments 
(including positive classroom cultures), creating accessible assessments and the 
sound and balanced use of technology, including assistive technology, where 
appropriate (International Baccalaureate Organisation, 2020, pp. 12-16).  

1.5.2 Learning Support Requirements  
A term used by the International Baccalaureate Organisation (IBO) to mean “the support 
and/or access required to enable some students…to reach their full potential in learning and 
assessments” (International Baccalaureate Organisation, 2018, p. 4).  

1.5.3 Access Arrangements  
Access arrangements are “changes introduced to teaching, learning and assessment to 
remove or reduce barriers” (International Baccalaureate Organisation, 2018, p. 4). They do 
not change what a student is expected to learn and are not intended to lower expectations 
but provide optimal support to address additional challenges. They can also be referred to in 
the IB Diploma Programme (DP) as “inclusive access arrangements”.  

1.5.4 Diverse needs 
A specific cultural, religious, or gender-based need which is central to the student’s identity. 
This may require adjustment(s) to the school environment and/or procedures (such as 
reporting). 

2 Implementation of the Whole School Curriculum Plan  

Using an inclusive approach based on the belief that all students can learn and progress, as well as a 
commitment to a collaborative relationship between students, family, school and the community, we 
are able to work with our Whole School Curriculum Plan to assist us in meeting the learning 
requirements of students with additional needs. Depending on the degree of need for a student, 
units of work can be modified by utilising these methods. The greater the need of the student the 
more fully each of these avenues needs to be explored. 



Version: 4.0 Inclusion & Support Procedures  6/22 

• Referring to our whole school plan. 

• Seeking and applying (both internal to the school and outside) specialist opinion on 
students’ learning needs  

• Identifying key concepts from the Australian Steiner Curriculum Framework (ASCF) and 
the Australian Curriculum 

• Identifying relevant knowledge, skills and behaviours from the relevant Australian Steiner 
Curriculum Framework, and IBDP. 

• Setting goals and developing individual learning plans (ILPs) 

• Providing alternative learning pathways for demonstrating achievement of the ASCF and 
Australian Curriculum.          

• Determining what access arrangements are needed for the IBDP 

3 Creating an Inclusive Environment 

3.1 Programs for Students with Additional Needs 
Programs for students with disabilities/additional needs will be planned within Sophia Mundi Steiner 
School’s curriculum.  

This may include:  

Evaluation of the learning environment 

• An evaluation of the general layout of the school and specific classroom settings may result 
in modifications wherever possible to ensure individual access and equity to learning 
opportunities.  

Access to mainstream services and community supports  

• Accessing mainstream services and community supports promote social inclusion, positive 
learning environments and participation in our school setting. We have ample scope for 
providing these opportunities at our inner city St Mary’s location. 

Classroom-based approaches  

• Teachers are responsible for planning and implementing the curriculum for their students. 
Within the teaching and learning environment, teachers aim to meet the needs and goals of 
all students through developing an appropriate curriculum, adjustments, arrangements and 
support that is referenced against the Australian Curriculum, the Australian Steiner 
Curriculum Framework and the International Baccalaureate Diploma Programme (IBDP).  

When planning teaching and learning programs, teachers:  

• collaborate with the student, parent/guardian/carer, Support Education personnel as 
well as outside education and health professionals to develop criteria for agreed 
understandings and responses about a student’s behaviours, needs, communication 
skills, learning styles and preferences  

• allow for teaching and learning strategies to be adapted according to a student’s 
background experiences, individual personality and individual goals  

• provide opportunities for students to develop knowledge, skills and behaviours in a 
range of domains and contexts  

• develop an age/ability appropriate curriculum that includes PSG goals (see below). 
• allow all students to participate in classroom activities with other students.  
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One on One Instruction    

• The school may choose to offer individual instruction. 

 

3.2 Diversity Adjustments and Support 

Programs for students with diverse needs will be planned within Sophia Mundi Steiner School’s 
curriculum.  

This may include:  

Evaluation of the learning environment 

• An evaluation of the general layout of the school and specific classroom settings may result 
in modifications wherever possible to ensure individual access and equity.  

Access to community supports  

• Accessing mainstream services and community supports promote social inclusion, positive 
learning environments and participation in our school setting 

Classroom-based approaches  

• Teachers are responsible for planning and implementing the curriculum for their students. 
Within the teaching and learning environment, teachers aim to meet the needs and goals of 
all students through developing an appropriate curriculum, adjustments, arrangements and 
support that is referenced against the Australian Curriculum, the Australian Steiner 
Curriculum Framework and the International Baccalaureate Diploma Programme (IBDP).  

Facilities 

An evaluation of the school spaces and facilities may result in a student being able to access specific 
spaces or facilities to accommodate/support their particular needs. Implementation of a Program 
Support Group 

The program support group (PSG) is a team of people who work collaboratively to develop, write, 
monitor and evaluate the individual learning plan (ILP) – a document which links the specific needs of 
the student to the curriculum. A PSG and an ILP are set up for all children who have additional needs 
(generally those who are eligible for or receive Commonwealth or State special needs funding) 
and/or diverse needs. The PSG will appoint a lead person. For those with additional needs, these will 
follow the NCCD classifications. Level 1 and 2 will be managed by the Guardian and Levels 3-4 by a 
member of the Education, Engagement and Enrichment and Team or a member of the Management 
Team.  

The PSG represents a collaborative partnership in the educational planning process between the 
parent/guardian/carer, the student, if appropriate, and the school. It works towards developing a 
pathway plan for educational progress for students. The PSG for each child meets at twice per year, 
but may, based on student need or by agreement, meet more frequently. Minutes of each PSG and 
any changes to the student’s ILP are forwarded to all PSG members within a week of each meeting. 
Minutes of the meetings are also stored in the appropriate school systems. 

 

Ashley Dufty
Made an adjustment here to include more than the curriculum and included the IBO

Ashley Dufty
Made an adjustment here to include more than the curriculum and included the IBO
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3.3 When planning and developing programs for student, the PSG should: 
• Understand and share a commitment to the whole school curriculum and pedagogical 

practice 
• Maintain a common sense approach  
• Maintain appropriate privacy and confidentiality.  
• share an understanding of the student as a learner so as to deliver the most effective 

program for the student  
• identify student strengths, skills, preferences and current abilities  
• identify the preferred learning style and those which need support  
• understand the learning and general school environment by considering the layout and 

location of facilities and equipment and the appropriateness of these for the student.  
• focus on planning for future education and training, employment  
• set educational goals for both the long and short term (see 4.2) 
• set goals that are appropriate for individual students  
• decide on strategies to achieve those goals. Learning strategies are what needs to be 

taught when program planning, ensuring content relates to that which the rest of the 
class is learning. Other strategies may support the social and emotional health of the 
student 

• select priorities for the content to be taught so that it builds on and extends the 
strengths of the student  

• identify appropriate adjustments  
• determine possible organisational strategies  
• develop evaluation and review procedures.  

3.4 Development of Individual Learning Plans (ILP) 
The Individual Education Plan process provides structures for ensuring students with significant 
additional or diverse needs are engaged in the classroom curriculum and/or the general community 
The primary purpose for developing an Individual Education Plan is to provide a framework to affirm 
identity and remove barriers to learning. It is a  guide that links the specific needs of the student to 
the curriculum and/or school environment 

Individual Learning Plans:  

• stem from whole-school curriculum planning  
• include a student’s short- and long-term goals developed by the PSG  
• include developmentally appropriate learning activities and assessment tasks  
• include alternative pathways for demonstrating learning  
• include specific adjustments or inclusive access, as appropriate  
• have an agreed date for review of the ILP 
• contain measures for determining achievement of goals 

4 Year 11 and 12 

4.1 Promoting Learning 
The Senior faculty work with the IB’s Principles of teaching for learning diversity through the four 
areas identified in section 1.5.1.1. working to ensure that all learners are visible and valued. This is 
reflected in the classroom environment, written curriculum, and assessment practices. By being 
active members of their PSG and with an increased role in the development of their ILP and its 
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implementation, students will have the opportunity to continue their development of the IB Learner 
profile attributes and the school will demonstrate an open-minded, caring and balanced approach.  

We recognize, along with the IBO, that categorising and labelling students does not necessarily 
provide a strong indication of the student’s potential or what the most appropriate teaching strategy 
may be for that student (International Baccalaureate Organisation, 2019, p. 1). In all of the processes 
outlined below, SMSS will treat the students with dignity, considering them from the viewpoint of 
their strengths and will retain high expectations for those students.  

4.2 Inclusive Access Arrangements 
These arrangements are specific to the International Baccalaureate Diploma Programme. Any 
diversity needs/requirements are covered by the previous sections.  

4.2.1 Principles  
• Inclusive assessment arrangements are intended to reduce the adverse effects of a 

candidate’s challenge(s) when demonstrating his or her level of attainment.  
• The arrangements requested for a candidate must not give that candidate an advantage 

in any assessment component (International Baccalaureate Organisation, 2018, p. 6) 
• Each request for inclusive assessment arrangements will be judged on its own merit. 

Previous authorization of arrangements, either by the IB or another awarding body, will 
not influence the decision on whether to authorize the arrangements that have been 
requested by the coordinator. (International Baccalaureate Organisation, 2018, p. 7) 

4.2.2 Possible Learning Support Requirements and Access Arrangements.  
Candidates who require inclusive assessment arrangements may have learning support 
requirements due to one or more of the following: 

• Autism spectrum/Asperger’s syndrome 

• ADHD diagnosis 

• Learning disabilities 

• Medical conditions 

• Mental health, including anxiety 

• Multiple disabilities 

• Physical and/or sensory challenges 

• Social, emotional and behavioural difficulties 

• Specific learning difficulties 

• Speech and/or communication difficulties 

• They are learning in a different language than their mother tongue (additional 
language learners) 

 

Access arrangements can include:  

• Modified papers 

• Additional Time  

• Writing Assistance 

• Reading Assistance 

• Practical Assistance 

Ashley Dufty
Do we want to add a bullet point about how we will know when a student has met the goals? 
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Upon receipt of the application and appropriate documentation, the IBO may grant one or 
more inclusive access arrangements.  

All applications for Inclusive Access Arrangements must be made through the IB Coordinator 
in consultation with the EEE team and other appropriate professionals.  

The school may choose to implement inclusive access arrangements for internal 
examinations, tests and other school-based assessments prior to the IBO granting an 
inclusive access arrangements. Please note that no arrangements will be made for an IB 
Internal or External Assessment until the IBO has officially notified the school in writing that 
an inclusive access arrangement has been approved.  

 

4.3 Identification of Students with Access Needs 

4.3.1 Students already enrolled in the school and receiving support.  
• The EEE team will meet with the IB Coordinator in the year prior to the student 

starting the IB Diploma Programme.  
• On the advice of the EEE team, the IB Diploma Coordinator or their designee may 

attend the student’s Year 10 PSGs. This is intended to assist the student and 
parent assess which programme is best suited for their child as well as discuss any 
inclusive arrangements which would be desirable based on the student’s history 
and current learning needs.  

• The EEE team and IB Diploma Coordinator may recommend or require further 
cognitive, psychological or processing assessments to support inclusive access 
arrangements if the current assessments are out of date, or do not meet 
requirements. 

• All inclusive access arrangements in Years 11 & 12 are submitted through the IB 
Coordinator and require the support of the Head of School (Principal) and 
submission is based on timely receipt of appropriate documentation.   

• Timely submission is considered to be at least 18 months prior to the 
commencement of the IB written examinations (i.e. June of Year 11) 

• IB Coordinator will attend all PSGs for the student during the IB course to ensure 
that the recommendations are being followed.  

4.3.2 Students Enrolled at the School, but not receiving Support.   
• At the end of Term 1, a written screening test for all Year 10 students will take 

place, conducted by a member of the EEE team.  
• The results of the screening test will be reviewed by the EEE team and the IBDPC. 
• Contact will be made with parents of students whose scores the EEE team 

believes are concerning and a follow-up appointment made with a member of the 
team. The usual procedure for setting up a PSG and arranging follow-up 
assessments, as described in the preceding sections, will apply.  

• Applications for any inclusive access arrangements should be submitted 18 
months prior to the written examinations (i.e. June of Year 11).  

4.3.3 Incoming Students Enrolling in the Diploma.  
• As part of the enrolment process, families are asked to identify any medications, 

welfare concerns/reports and any previous cognitive assessments (see Enrolment 
Policy, 2021).  
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• When a potential student enrolment form and accompanying documentation is 
received, the EEE team will make an initial appointment with the student and 
possibly the family to set up a PSG and to discuss goals and strategies for the 
student.  

• The IBDPC will liaise with the EEE team to discuss possible arrangements, 
necessary documentation and appropriate DP courses before or immediately 
after the student has been enrolled.   

4.4 Submission of Inclusive Access Arrangement Request to IBO 
• An application for an inclusive access arrangement must be made at least 18 

months prior to the candidate sitting IB external examinations. 
• The IBO has specific documentation requirements and standardized scores for 

each inclusive access arrangement.  
• Any family which wishes to apply for an inclusive access arrangement will need to 

provide the required documentation and written permission for the 
documentation to be submitted to the IBO.  

• Depending on the need, requests for access arrangements, specific forms of 
supporting documentation are required. They can include a psychological/psycho-
educational/medical report from a psychological or medical service, evidence 
from a language test (for additional language learners) and educational evidence 
from the school (International Baccalaureate Organisation, 2018, p. 11).  

• All access arrangements must be based on the student’s current needs, therefore 
all tests and reports must have been written within three years of the candidates 
intended examination session (e.g. no earlier than Year 10).  
 There is an exception for additional language learners whose language 

proficiency test which cannot be conducted earlier than one year before the 
intended examination session. Therefore, they must undergo testing at the 
end of Year 11.  

• All costs for cognitive, linguistic or welfare assessments required by the school for 
inclusion in an application to the IBO will be borne by the family.  

• A legal guardian will need to give written permission to the IB Diploma 
Coordinator for the application for inclusive access arrangements prior to the 
application being submitted to the IBO. 

5 Assessment and Reporting 

Students at SMSS participate in programs that allow them to achieve to the maximum extent 
possible. This may mean we develop Individual Education Plans for students that are tailored to 
individual circumstances and designed within the curriculum described in the ASCF and IB DP 
Standards. Please see the Assessment and Reporting Policy (2021) for more information. 

Through assessment and reporting, valuable information about student progress is provided.  

 

5.1 Assessment  
Some students with additional needs will make similar progress in a number of domains as their 
peers. Goals developed for students may provide alternative ways of achieving specific standards.   
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In assessing students, teachers:  

• develop a common understanding of the learning focus statement and standards   
• communicate with students and parents on the assessment process and procedures 

collect a variety of evidence using a range of strategies   
• make on-balance judgment as to whether students have demonstrated achievement 

after taking into account all available evidence  
• consider alternative or authentic ways in which students can demonstrate achievement 

based on the goals developed in the Individual Learning Plan.  

5.2 Reporting to parents  
Reports to parents provide information on what students know, what they can do and how they can 
improve. The PSG goals and Individual Education Plan provide an important focus for reporting to 
parents of students with additional needs. Program modifications and alternative learning pathways 
for demonstrating the standards should be considered in the reporting process.  

Reporting student achievement to parents can also be facilitated through student work samples, 
portfolios, parent/student/teacher conferences, communication diaries and student self-assessment 
on their progress.   
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Appendix A: Education engagement and enrichment team 
 

1. Mandate  

• The application of evidenced based educational support to all students especially 
those with additional needs. 

• To develop and implement educational support from Early Childhood to Year 12. 
• To work under the umbrella of the Management Team and to be accountable to 

them. 

2.  Function description 

Main teaching areas 

At present this department works in five main teaching areas: 

1. Additional needs: supporting students and teachers from Prep upwards. 

2. Literacy: supporting students and teachers. 

3. Numeracy: supporting students and teachers.  

4. Study and Organizational Skills: Secondary students, including IB Diploma.  

5. Welfare: See Student Engagement and Wellbeing Policy  

Responsibilities 

● Class screening tests  

● Providing support for 

o individual students  

o class/guardian and subject teachers  

o parents of students with additional needs through PSGs (Program Support 
Groups)       

o Faculties  

● Developing a network of clinicians and therapists for referrals to 

o Steiner therapies such as extra lesson and curative eurythmy 

o Educational psychologists, paediatricians, speech pathologists and so on 

o Other specialists as needed 

● Ongoing research into  

o class screening tests 

o individual assessments 

o current developments in education for students with additional needs through 
ISV and other training organisations 

o professional development for all staff  

o Resources, books, games, concrete materials and assistive technology  for 
individual and class needs 
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● Communicating with parents (eg after screening tests) of the possibility of the need 
for further testing. This is a class teacher responsibility but can be delegated through 
negotiation to Support Ed. One of the purposes of these tests is to alert the class 
teacher to any difficulties that may have been “hidden”, to discuss, and share with 
teachers in developing a way forward for all children, and to support the teacher in 
this process. These tests are essentially to guide the work of teachers. However, the 
parents of any child who falls into an area of concern on an ongoing basis should be 
notified by the class teacher, as above.  

● Providing written reports to Class teachers/guardians and parents according to 
Primary and Secondary school requirements. 

● Funding applications for individual and whole school learning support program. 

● Annual review of the above funding  

● Annual funding applications for individual students’ ongoing learning support 

● Annual funding applications for individual student assessments with outside 
agencies. 

● Development of record keeping of support education work and all screening tests for 
every student 

● Review of Support Education department, each faculty and the Management Team 
as required. 

Areas needing negotiation  

● Referral to Support Education programs (currently literacy and numeracy) – Class 
teacher/guardians and Support Education personnel need to confer on this.  

● Times allocated for Support Education lessons (as above) 

● Referral to outside agencies 

Shared responsibilities with school management 

● Review of document in 2023 and again every five years thereafter 
● Current developments in Disability Discrimination laws and processes 
● Government testing (NAPLAN)  
● Informing parents at parent/teacher meetings 
● Administering or coordinating testing 
● Reporting to parents 
● Finding access to an anthroposophical medical practitioner for medical assessments 

eg general health, structural alignment, full paediatric, vision, hearing, etc. 
● Enrolment requirements if new student has learning difficulties. Support Education 

staff need to be at interview or consulted prior to enrolment to ensure needs of 
students will be adequately met on commencement at school. 

● Allocation of whole school and individual ISV funding. 
 

Not responsible for 

● General classroom assessment procedures 
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List of possible screening tests at each year level 

Annual school screening of all students provides a starting place for the review of the learning needs 
of all students and alerts teachers to students with additional learning needs. These students then 
receive a more individualised diagnostic assessment via the school’s Education, Engagement and 
Enrichment (EEE) team.  

Class One  

• Class one readiness assessment and transition support from Prep to Class 1.  
• Class observations and teacher discussion  

Class Two 

• Visual perception and orientation test 
• Modified Progressive Achievement Test (PAT) Maths 

Class Three 

• Magic 100 words 
• PAT Maths 

 

Classes 4-10  

• PAT Maths  
• PAT Reading and Comprehension  
• PAT Spelling, punctuation and grammar 

Classes 11 and 12 

• Individual learning assessments by consultation. Please note: At this level, it may be 
recommended that tests be conducted by an outside provider, such as an educational 
psychologist.  

• For inclusive access arrangements requiring standardised scores, a WISC test is the most 
likely to be used/suggested.  

 

*Please note:  

1. New students and those with acute needs may be assessed individually at a mutually convenient time 
negotiated between EEE staff and the class teacher/guardian. 

2. There will be regular communication of Support Education staff with class teachers regarding 
appropriate adjustments and support used to support students.  

3. Referrals to external professionals may be made as deemed necessary. 
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Appendix B: Methods and areas of support 
 

To support individual students 

• By supporting students with additional needs in the classroom  
• By working with small groups via the FLARE program (2-10) or small group numeracy 

support (10-12) 
• By consulting with parents and the external professional support personnel of students 

with additional needs. 

To support teachers 

• To recognise children in need of extra help, using 
• Knowledge and experience of specific learning difficulties 
• Knowledge of the developmental stages in childhood 
• Curriculum expectations appropriate to each level at Sophia Mundi                                         
• To support class teachers and guardians in implementing the recommended adjustments 

and/or inclusive access arrangements, which may include modification of classroom 
work and adjustments to learning methods 

• To support class teachers and guardians in administering whole class assessments 

To support parents 

We see our relationship with parents as especially important. We develop supportive relationships 
with parents through ongoing communication. 

• PSG (Program Support Group) meetings are held to consider the needs and progress of a 
student. They involve the parents, class teacher/guardian and appropriate support 
education personnel. Minutes are kept, distributed to those present and maintained as 
per management direction on the appropriate school systems. The minutes inform the 
development of the Individual Learning Plan (ILP) document, which is also stored on the 
appropriate school system.  

• Homework journal/diary – as well as providing consolidation for learning in the additional 
needs program, this journal can be a means of communication between parents and the 
support education teacher. 

 

 

 

 

 

Ashley Dufty
Do we use a homework journal? 



 

The support education referrals flow chart 



 

 

Developing an individual learning program 
 

 
 
The above are informed by the Student Support Survey and articulated in the ILP document 
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